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DEVELOPING UKRAINIAN LEARNERS’ PRONUNCIATION SKILLS
THROUGH DIFFERENT TYPES OF SPEECH ACTIVITY

In the article the authors present an integrated approach to teaching English pronunciation to the Ukrainian learners who
specialise in English as their future profession. This approach is viewed in the paper as a means of developing the Ukrainian
learners’ English pronunciation skills through teaching them different types of speech activity: listening comprehension,
reading, writing and speaking. Besides, the approach to teaching pronunciation advanced in this paper takes full account of
the importance of context as a means for successful L2 pronunciation learning. In the article the authors give methodological
guidelines on teaching pronunciation and describe types of instructions that can be integrated into L2 practical phonetics
classes. The exercises presented in the paper could be effectively used in teaching process which may result in the students’
acquiring pronunciation norm and the ability to recognize different intonation patterns as well as develop their English
language competence for effective speaking, reading and writing. The paper also substantiates the expediency of the offered
integrated approach implementation to teaching English pronunciation, contributing to more effective L2 English pronuncia-
tion learning and teaching.

Key words: integrated approach, teaching English pronunciation, types of speech activity, listening comprehension, read-
ing, writing, speaking, Ukrainian learners’ pronunciation of L2, practical phonetics.

PO3BHTOK BUMOBHHX HABHYOK B YKPAIHCbKHX CTY/JIEHTIB ¥ PI3HUX BHJ/]AX MOBJIEHHEBOI
AIAIBHOCTI

YV emammi suxnadeno inmezposanuii nioxio 0o HaBUAHHA YKPATHCLKUX CHYOeHMI6-MAtlOYmHixX nepeknaoayis i 6uxiaoa-
uig aneniucbroi eumosu. Taxuil nioxio posensidaemvcs y npayi sk 3acio opmysarHs 1 po36umKy 8 YKpaiHCbKUx cmyoeHmie
KOpPEeKmHOI aneniticbKoi 6UMO8U Nid 4ac 0eK0OY8aHHsl, PO3NIZHABAHHS, POZYMINHSI, 3ANAM SIMOBYEANHS | KOOY8AHHsL iHpopma-
Yii' 6 pI3HUX 8UOAX MOBIIEHHEBOT OISIbHOCMI (AYOIt08AHHS, YUMAHHS, NUCbMO, 20680pIiHHs). [Llnaxom nosicnenns ¢honemuunol
mepminon02ii, nog a3anoi’ 3 Habymmsam cmyoeHmami HasU4oOK KOpeKmHoi 8UMOBU, asmopu cmammi 0aromes npakmudHi pe-
KOMeHOayii ma HagoOsAmb NPUKAAOU 3A60AHb, CRPAMOBANT HA NOJINUIEHHSA BUMOBU CIMYOEHMIE Y NPpoYeci IXHbO2O HABYAHHS
ayOilo8anHs, YUManHs, NUCLMA i 2080PIHHSL.

Knrwouosi cnosa: inmezposanuil nioxio, HAYAHHs AH2IIUCHKOL BUMOBU, BUOU MOBIEHHEBOI OisIbHOCMI, aYOi6AHHSI, Y-
MAaHHs, NUCbMO, 2060piHH3, L2 6uM06a YKpainCbKux cnyodenmis, npakmuyna onemuxa.

PA3BHTHE ITPOU3HOCHTEJIbHBIX HABBIKOB B YKPAHHCKHUX CTYJIEHTOB B PA3HBIX BH/IAX PE-
YEBOH JJEATEJIPHOCTH

B cmamve uznoosicen unmezpuposaniblii N0OX00 K 00YUeHUI0 YKPAUHCKUX CIMYOeHmOo8-0y0VIux nepesooyuKos u npenooad-
samerell aHeIUUCKOMY npousHoutenuio. Taxkou nodxo0 paccmampusaemcs 6 pabome Kak cpeocmso GopmMuposanus u paszeu-
Mus 8 YKPAUHCKUX CIYOEHMO8 KOPPEKMHO20 AHSIUNICKO20 NPOUSHOUWEHUS NPU OeKOOUPOBAHUU, PACNO3HABAHUU, NOHUMAHUU,
3ANOMUHAHUU U KOOUPOBAHUY UHGOPMAYUU 8 PASTULHBIX GUOAX PeueBoll 0esimelbHOCIU (ayouposanue, ymeHue, nucbmo,
2osopenue). [Iymem obvacHenus ponemuyeckol mepmMuHOI02UU, C6A3AHHOU C NPUOOpemeHuem CmyoOeHmami Hagblko8 Kop-
PEKmHO20 NPOUSHOWIEHUS, ABMOPbL CIAMbU OAION NPAKMUYECKUe PeKOMeHOayuy u NpugoOam npumepbl 3a0aHull, Hanpag-
JICHHBIX HA YIyduleHue npoUsHOuEeHUs CMyOeHmog 8 npoyecce ux 00yueHus ayOuposanuio, YMeHuo, NUCbMy U 2080PEHUIO.

Knrouesvie cnosa: unmezpuposannuiii nooxoo, ooyyeHue aHeIutickoeo NPouUsHoule s, 8Uobl peuesoll 0esmeibHOCMU,
ayouposanue, umenue, NUCbMo, 2080penue, L2 npousnowienue yKpauHcKux cnmyoenmos, npakmuieckds ponemuxa.

In the course of teaching practical English phonetics to Ukrainian students it is essential to pay special attention to the develop-
ment of all types of speech activity: listening, reading, speaking and writing.

While teaching pronunciation it should be kept in mind that listening comprehension naturally goes hand-in-hand with master-
ing pronunciation as «the perceptive and productive processes of the spoken medium of language» [1, p. 5]. Therefore, listening
comprehension may rightly be incorporated into the programmes of teaching pronunciation as an integral part of the perception
skills development.

In classes of practical English phonetics listening comprehension embraces phonematic hearing, intonation analysis, as well as
learning how to extract emotional and modal meaning of intonation in a context (context based analysis, or CA). Besides, listen-
ing is an obligatory element of the text prosody interpretation so it easily works with new or already studied texts of various styles
(formal, friendly, conversational, oratorial, belle-letter, etc.) and forms of speech (dialogues and monologues) at different class
stages with varying objectives.

This activity can be employed during the introduction of a new material, advanced stage of a skill development or revision.
An important moment here is to lift lexico-grammatical and pronunciation difficulties before the task itself and to give clear and
definite phonetic instructions, for instance: listen to the text and define its style; state the degree of familiarity between the interlocu-
tors, divide the utterance / text into intonation groups,; mark the stressed words in them; find out the word that takes a nuclear tone;
define its type; single out the emotionally colored words; define the prosodic means of emphasizing semantically important words
in the utterance / text, establish a set of nuclear tones actualized in the utterances expressing a certain feeling / emotion; compare
prosodic organisation of the utterances containing enumeration, direct address, parenthesis and the like. The instructions have to
be of a purely phonetic nature or be related to the communication context influencing intonation. The listening stage must then be
followed by a detailed analysis of phonetic phenomena; discussion of a certain phenomenon and / or its aspects and regularities
grounded on the related topic, followed by reading the text or its fragments (if the text is familiar); or transferring the skills and
knowledge to the speaking practice or written assignments.

One of the goals of teaching pronunciation is developing skills of reading texts of different styles and genres. The tasks can be
varied and combined with other forms of work such as: (1) find in the text: (a) the utterances containing, e.g., enumeration, explain
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the differences in their prosodic organization, if any, read them out loud; (b) the passages expressing certain emotions or attitudes;
read them imitating the speaker’s intonation, (c) the utterances containing replies, concentrate on their intonation organisation,
mark the types of nuclear tones they take, read the replies, expressing polite and friendly attitude towards the speaker, (2) get ready
with the expressive reading of the text / fragment, having preliminarily discussed the distribution of pauses, terminal tones, stresses
and scales, etc.; (3) dramatize the text, using a complex of vocalic (intonation) and non-vocalic (mimics and gestures) means to
convey the contextual emotions, feelings and the like.

To make the reading activities more efficient one has to perform preparatory drills, to revise scales, nuclear tones, rules of
syntagmatic division and so on, to lift lexical and pronunciation difficulties, to find and discuss potentially problematic parts of the
text, to describe the cases of assimilation or reduction, to present graphically the intonation of the text most difficult passages. It is
important to analyze mistakes and to work out recommendations for correcting them, to discuss the intonation structure and func-
tions, and to develop syntagmatic division skills.

The ultimate purpose of teaching is, no doubt, the production of intonationally correct and adequate oral English speech. The
gained skills of listening comprehension, reading, writing and prosodic text interpretation should all find their final outlet in the
speaking per se.

After choral work, imitation, reading, learning by heart one has to transfer the acquired skills to true to life situations, for
instance: ask your friend about the best route to get to the library / theatre, etc.; explain on the phone how to get to your place /
hospital / shopping mall, etc.; give instructions to the patient how to take pills / medicine; tell your friends a joke / funny story, etc.,
comfort your friend, who is upset; express your discontent / admiration / doubt / surprise, etc.

Explanations, discussions and analyses prove to be a good tool for the speaking skills development.

At different stages of work with the educational texts one has to draw the learners’ attention to the interaction of all language
means, for example: What are the dominant means of expressing surprise in the following utterance?; Find out the parts of speech
that bear the logical / emphatic stress in the utterance?; Define the style and pragmatic orientation of the utterance / text, domi-
nant and subordinate feelings, modal meanings, emphatic centres of the utterance / text, etc., and it is recommended to analyse the
interaction of prosodic subsystems in the actualized speech.

To develop writing techniques it is advisable to regularly check the spelling of linguistic terms as well as the words used in
the course of intonation analysis. The tasks like complete the sentence; chose synonyms / antonyms, paraphrase the utterance etc.
done both in writing and orally, undoubtedly, help develop and reinforce the skills of the adequate logic thought expression and,
subsequently, phonetic analysis.

We find it important that learners analyse utterance and text pragmatics, sound modifications, etc., in writing. One also should
focus on the accuracy of writing while transcribing the texts or drawing their tonograms, observing the zone limits (differences
between the pitches of terminal tones, stressed syllables, modifications of terminal tones, etc.).

To perfect the skills of writing, speaking and conducting phonetic analysis, we suggest that the learners compile the phonetic
glossary of words and phrases for the intonation analysis (e.g. The following prosodic means joined together create the effect of
emphatic admiration, the effect is achieved through the interaction of certain prosodic subsystems).

The assignments below prove to be both creative and efficient for the individual work, performed in writing, e.g.: Prove that the
text belongs to colloquial style; Define the sets of prosodic means employed by the speaker to highlight the semantically important
words,; Analyze the sentences containing author’s words from the point of view of their prosodic organization, Chose five complex
/ compound sentences from the book for your home reading, lay stress-and-tone marks, draw tonograms, Get ready to read the
sentences in accordance with their pragmatic aim, style, etc.

At the advanced stage the learners are recommended to practise individual presentations on theoretical topics (according to
their interests); other learners, or a partner in case of pair work, could analyze and evaluate the performance. To increase the mutual
efficiency the students need to specify the details of the report; they have to ask the reporter to exemplify the ideas of the text; to
check whether the students know the spelling of the terms, i.e. play the role of a fault-finding examiner; together they can discuss
the issue, enumerate main propositions, exceptions and so on. Individual tasks can be designed to concretize the theoretical knowl-
edge, relate it to the speech communication practice: explain the differences between pronunciation of a word and its spelling;
analyze the intonation organization of the utterance; find and explain the cases of obligatory assimilation; pronounce the sentence
with the descending stepping or sliding scale, explain the differences in the sentence meaning, do it in writing; provide a few pos-
sible prosodic realizations of the same sentence, present them graphically and comment on the differences in the modal meanings;
read the fragment observing the rules of stress distribution and intonation organization, explain your choice, etc.

These exercises are designed to evaluate the Ukrainian learners’ pronunciation and give them an insight into the English lan-
guage and the ways it operates in real communicative situations.

It is advisable that a typical unit [3; 4] should contain tasks practising the new terms, vocabulary, grammar structures, sound
and intonation patterns, reading rules and reading techniques as well as the exercises based on the texts of fables and fairy tales.
The choice of the fables and fairy tales as a language matter was primarily determined by their specific textual features. In the first
place, being short literary compositions they provide concise information. Besides, students are usually familiar with the plots of
the stories from their childhood and elementary grades, which enables them to focus their attention rather on the language of ex-
pression than on what is expressed. Moreover, using fables and fairy tales as the language material we can educate learners since
their texts serve as a commentary on human behaviour, highlighting the follies or virtues.

Exercises based on the texts of fables and fairy tales consist of four sections covering sound and intonation practice, listening
comprehension, reading and writing activities. These exercises are aimed at giving the learners sufficient practice in identifying
different sounds, sound clusters and intonation patterns as well as at developing their reading, speaking and writing skills through
listening comprehension.

Some of the tasks are accompanied by concise explanations to give students the clearest possible understanding of a certain
phonetic phenomenon and the way it functions which help the learners overcome difficulties in acquiring English pronunciation,
vocabulary items, and grammar structures as well as improve their listening comprehension and writing skills and make their com-
munication in English easy and successful. All teaching material is organised according to the Curriculum for English Language
Development for Years One to Four in Universities and Institutes of Ukraine.

The following is the script of the Aesop’s fable «The Dog and his Reflection» with listening comprehension, writing and pro-
nunciation exercises. The main aim of the tasks is to give the learners practice in identifying different sounds, sound-combinations
and intonation patterns, as well as to develop their writing skills through listening comprehension. As one skill cannot be performed
without others, such an approach permits to incorporate different skills in their close relation into the learning process. In such a
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context developing effective listening comprehension skills can lead not only to the improved listening but also to better pronuncia-
tion, reading, speaking and writing.

The recorded units can be performed by a learner both in class and after classes in a language laboratory or working alone at home
using the recordings. When doing exercises he/she may also need to pause the recording after each sentence to give him/her time to think
or to write his/her answers. When a student is instructed to repeat single words there is a pause in the recording for him/her to do so.

The Dog and his Reflection [2].

One day, a dog took a bone from a shop. He ran off with it before anyone could catch him. He came to a river and went over the
bridge. As he looked down into the water, he saw another dog with a bone! He did not know that the dog he saw in the water was
a reflection of himself. «That dog has a big bone. It is as big as mine,» he said. «I will jump into the water and take it from himy.
So in he jumped. When he was in the water, he could not see the other dog. And he could not see the other bone either. He had lost
his own bone, too, because it fell as he jumped in. So, because he was greedy, he got nothing in the end.

Moral: If you want more because you are greedy, in the end you might find you have less.

Exercises based on the text of the fable

Sound Practice

A. Listen and repeat™® (*all the exercises marked by the asterisk are recorded, that is why the students can only listen to the
recorded words taken from the text of the fable, improving their listening comprehension).

B. Listen to the following sound contrasts, practise their pronunciation.

fi:/ — /1 1 lel — e

he — his with — went less — has

see — with in —end said — that

the —is will — when fell — ran

greedy — bridge nothing — anyone end — catch

C. Spell the words according to their transcription.

/hi: h 1 h
si: I S @
D b f r
g b w k

D. Listen and transcribe the words you hear*.

a) E. Transcribe the words containing the vowels /i:, 1As he looked down into the water, he saw another dog with a bone!

b) So in he jumped.

¢) He had lost his own bone, too, because it fell as he jumped in.

d) One day, a dog took a bone from a shop.

e) He did not know that the dog he saw in the water was a reflection of himself.

f) When he was in the water, he could not see the other dog.

g) So, because he was greedy, he got nothing in the end.

h) He ran off with it before anyone could catch him.

i) If you want more because you are greedy, in the end you might find you have less.

j) And he could not see the other bone either.

k) «That dog has a big bone.»

1) He came to a river and went over the bridge.

m) «It is as big as mine,» he said.

n) Moral:

0) «I will jump into the water and take it from him».

Written Practice

A. Complete the following sentences from memory:

a) One day...

b) He came to a river...

¢)...he saw another dog with a bone.

d) He didn’t know that...

e) «I will jump into the water»...

f) When he was in the water...

g) And he could not see...

h) He had lost his own bone, too, because....

B. Find in the text the reason the dog jumped into the water, write it down.

C. Comment on the moral of the fable describing the greedy dog. What do you think the author’s attitude towards greediness
is (positive or negative)? Do it in writing.

D. Write alternative, yes/no-questions, tag- and wh-questions (three for each type) referring to the plot of the fable.

E. State the grammar tenses in the narration. Give reasons for the Present Simple and Past Simple functioning in the fable.
Write down the Present Simple of the irregular verbs mentioned in the text.

F. Write the fable in the Present Simple Tense.

G. Write down your own story, which proves the moral of the fable.

As we see, by stressing the link between phonetic, lexical and grammatical levels of the language, the suggested sample of
exercises promotes an integrated approach to the language matter presentation and its acquisition. While performing such exercises
regularly, students will begin to recognise the communicative patterns as well as pronunciation norms and will develop a compe-
tence for effective reading and speaking.

The experience gained by the authors in the course of exercises implementation into the teaching process shows that the of-
fered integrated approach to teaching pronunciation results not only in the students’ acquiring pronunciation norm and the ability
to recognize different intonation patterns but also develops their English language competence for effective speaking, reading and
writing.
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Hayionansnuil opuouunuii ynisepcumem imeni fApocrasa Myopozo, m. Xapkie

HNEPEBATI'M KOMYHIKATUBHOI'O NIAXOAY IMTPU BUBYEHHI IHO3EMHUX MOB Y BH3

Cmamms npucesiuena oemoncmpayii nepeeaz KOMyHIKamueHo20 memooy, AKUll 3aCmoco8ycmvCs Npu 6UGHEHHI IHO3eM-
nux moe y BUIIlax nao mpaouyiinumu memooamu uguenns mosu. Mema komyHiKamueno2o nioxo0y — Cniiky8anus 6 coyi-
ANBHUX CMPYKMYpPax abo (popmyeans KOMYHIKAMUEHOI KOMnemeHyii, ka KIoYac i 2pamamuxy, i coyioninesiuny, i npoge-
ciuny komnemenmuicmo. Came KOMYHIKAMUGHUTI MEMOO CNPAMOBAHUL HA CIMBOPEHHS HeOOXIOHUX YMOG O/l HABYATbHOT ma
npogecitinoi disibrocmi cmyodenmig. OCHOBHUMU nepesazami KOMYHIKAMUBHO20 MEMOJY HAGUAHHSL € OP2AHIUHE NOCOHAHHS
CBI0OMUX [ NIOCBIOOMUX KOMNOHEHMIB Y NPOYeCi HABUAHHS THO3EMHOI MOBU, MOOMO 3ACB0EHHS NPABUIL IHULOMOBHUX MOOeell
6106y8a€MbC OOHOUACHO 3 080N00IHHAM IX KOMYHIKAMUBHO-MOBIEHHEBOI0 hyHKYicl. Cymb KOMYHIKAMUBHO20 HABYAHHSL
noJfede 8 AKMUGHOMY 6UKOPUCMAHHI MEMOOON02IUHUX NIOX0O0I6, AKI 6 CRPUSAIU NEPEMBOPEHHIO CAMO20 NPOYECy HABUAHHS 6
npoyec akmusHo20 CRIIKY8AHH:A. Badcaugicms KOMYHIKAMueHo20 nioxo0y npu HA84AHHI CIYOeHMI8 NOAAE Y MOMY, WO 8i0
PO3BUMKY HABUYOK THULOMOBHO20 CRIIKYBAMHS 3ANEACUMb He MITbKU Pe3YTbmMamusHicmb 3aC60E€HHA Y0080 OUCYUNIinu, a
i1 QuHamixa inmezpayii 6 IHWOMOBHE coyianbHe cepedosuuye, A0anmayis y HbOMy, NOOOJAHHA PISHOMAHIMHUX MPYOHOWIE —
eMOYITIHUX, MPYOHOWIE i3 3DO3YMIHHS CEHCY MAMEPIALY, CRIIKY8AHHI MOWO.

Knrouosi cnosa: komyHixayis, KOMyHIKAmMusHUIL Menoo, COYianbHa CIMPYKMYpa CyCniibCmad, mpaouyitini MemoOuKu HA6YAHHS.

BENEFITS OF COMMUNICATIVE METHOD WHILE LEARNING FOREIGN LANGUAGES IN UNIVERSITIES

The article is devoted to demonstrating the benefits of communicative method used in the study of foreign languages in high
schools over traditional methods of learning. The purpose of the communicative approach is communication in social structures,
which includes grammar and professional competence. Communicative method aims to create the necessary conditions for
training and professional activities of students. The main advantages of communicative teaching method are the organic com-
bination of conscious and unconscious components in the process of learning a foreign language. The rules of foreign models
occur simultaneously with the mastery of communicative speech function. Implementation of the communicative approach in the
learning process of a foreign language means that the formation of foreign language skills happens through the implementation
of foreign language students. The essence of communicative teaching is the active usage of methodological approaches that have
contributed to making the process of learning by active communication. The importance of communicative approach in teaching
students does not only impact the assimilation of educational discipline, but also the dynamics of integration in the foreign lan-
guage social environment, adapting to it, overcoming various difficulties — emotional, difficulties in understanding the material.
Communicative competence is a student’s ability to assess the situation, given topic, task and communicative settings.

Keywords: communication, communicative method, social structure, traditional teaching methods.

IIPEUMYIIECTBA KOMMYHHUKATHBHOI' O I10/1X0/1A ITPH U3YYEHHUH HHOCTPAHHBIX A3bIKOB B
BY34X

Cmamus noceswena 0eMOHCMpayuy NPeuMyujecms KOMMYHUKAMUBHO20 Memood, KOMOpblll NPUMEHSemcs npu uzye-
HUU UHOCMPAHHBIX S3bIKOB 8 8Y3aX HAO MPAOUYUOHHBIMU MEMOOAMU u3yueHus A3vikd. Lleno KOMMYHUKAmMUeHo20 nooxooa
— obwenue 6 CoYUANbHbIX CMPYKNYPAX Uil opMuposanue KOMMYHUKAMUBHOU KOMNEMEeHYUl, KOMOpas GKII0UAem U Spam-
MAMuKy, U COYUOIUH2BUCIIUYHYIO U NPOPECCUOHATLHYIO KOMNemeHmMHOCb, MEeHHO KOMMYHUKAMUGHbII MemoO HaNnpasieH
Ha co30anue HeoOXOOUMbBIX YCI08Ull OJisl YUeOHOU U NPOhecCUOHAIbHOU desmenbHocmu cmyoenmos. OCHOBHbIMU npeumy-
wecmeamu KOMMYHUKAMUBHO20 MemoOd 00yueHus AGIIACMCS OP2AHUECKOe COYeManye COSHAMENbHbIX U NOOCOZHAMETbHbIX
KOMNOHEHMO8 6 npoyecce 0GYHeHUs. UHOCIMPAHHOMY A3bIKY, MO eCMb YCE0eHUEe NPABUIL SPAMMAMUKU NPOUCXOOUM 0OHOBDE-
MEHHO C 081IA0CHUEM UX KOMMYHUKAMUSHO-peyesoll yrkyuetl. Cymb KOMMYHUKAMUSHO20 0OYUEHUS, COCIOUN 8 AKMUSHOM
UCNONBL30BAHUU MEMOOONIOUHECKUX NOOX0008, KOMOPble Dbl CROCOOCMBOBANIU NPEBPAUCHUIO CAMO20 NPOYeccd 0OYYeHUs 6
npoyecc akmugHo2o odweHus. Baxcnocme KOMMYHUKAMUBHO20 NOOX00d Npu 0OyYeHUU CMYOeHMOo8 3aKIouaemcs 6 moM,
YUMo OM PA3eUMUsL HABLIKOS UHOSAZLIYHO20 0OWEHUs 3A8UCUM He MOIbKO Pe3YIbMAMUGHOCMb YCBOCHUs yeOHOU OUCYUNIUHDL,
HO U OUHAMUKA UHMEZDAYUL 8 UHOAZBIYHYIO COYUANLHYIO Cpedy, adanmayus 8 Hetl, npeodoneHue PasiudHbIX mpyoHocmell —
IMOYUOHANLHBIX, MPYOHOCHEN NOHUMAHUS CMbICIA MAMEPUANd, 0OWeHUs.

Kniouegvie cnosa: xommyHuxayus, KOMMYHUKAMUGHBII MEMOO, COYUANbHAS CMPYKMypa obujecmed, mpaouyuoHHble
MemoouKu 00yyenus

KoskHa KyJnbTypa Ma€e CBOIO CHCTEMY MOBH, 3a JIOTIOMOTOFO SIKO1 ii HOCIT CIITKYFOTHCS O/IMH 3 iHIIUM. MoBa — Iie cucTeMa 3BY-
KOBHX 3HAaKIB, 5IKa BUHHUKJIA CTHXIMHO B JIIOACEKOMY CYCIUIBCTBI, sIKa MOCTIMHO PO3BUBAETHCA Ta CIYTY€E IS LiIeH KOMyHIKamii Ta
MOXK€ BHPA3UTH YCIO CYKYITHICTh 3HAaHb Ta ysIBJICHb JIIOJANHHU TIPO CBIT.

AKTYaJbHICTh JIaHOTO JIOCTIKCHHS 3yMOBIICHa HEOOXITHICTIO MTPOIIECy YIOCKOHAJICHHS! HABYaHHS i1HO3EMHHX MOB, BHCBIT-
JICHHS! HOBHX JIOCATHEHb B KOMYHIKaTUBHIN JIIHTBICTHIIL.

Merta wi€f craTTi HoJsirac y AMOHCTpallii epeBar KOMyHIKaTHBHOTO METO/LY, SIKUI 3aCTOCOBYETBCS IIPY BUBUCHHI IHO3EMHHX
moB y BUllax Haj TpaauiiiHUMA METOIaMU BUBYCHHS MOBH.

KomyHnikauis — e ckinagauid Ta 6araTopiBHEBHUI mpoliec, KUl MOXKe BUCTYNATH B OAMH 1 TOH ke Yac 1 AK MpoIec B3aeMOil
IHMBIAIB, 1 K iIHOPMAIIHUH TpoIIeC, 1 K BIAHOMICHHS JIFOJICH OJUH JI0 1HIIIOTO, 1 SIK MPOLIEC X B3aEMOBILIUBY APYT Ha JAPYra,
1 SIK TIpoIiec B3a€MHOTO po3yMiHHSA [2, ¢. 328-349]. Came po3BUTOK KOMYHIKaTHBHHX 3/1i0HOCTEH JIOANHA MIPU3BOAUTE 110 (Hop-
MyBaHHSI HOr0 KOMYHIKaTHBHOI KyJIbTypH. B CBOIO 4epry, KOMyHIKaTHBHA KyJbTypa BKIIOYAE y ceOe HACTYNHI KOMIOHEHTH —
TICHXOJIOTTYHI OCOOIMBOCTI JIIOAWHH, 0COOJIIMBOCTI MipKyBaHHsI Ta COLiaJIbHI YCTAHOBKY (3alLliKaBJICHICTh IPOLIECOM CIIUIKYBaHHS,
MOTHUBAIIIA).
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