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LEARNER CORPORA AS A FEEDBACK ON CURRICULUM

The paper presents a sample research into how the analysis of learner corpora can influence syllabus design. The
investigation is conducted on the basis of the Ostroh Academy Corpus of Learner English (OACLE) — a corpus of
essays of different types written in English by the students of the College of Romance and Germanic Languages of the
Ostroh Academy National University. Due to the on-site character of the corpus the administration of the college can
use corpus data to control problematic areas in the learning process, evaluate the syllabus and initiate changes into
the planning of certain courses, influence the choice of textbooks.
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Cmamms nagoOums npuknad moeo, K aHaiiz yYYHI6CbKO2o KOPHYCY MeKCmie Modice Oymu UKOPUCAHUN npu
CMBOPEHHI Ul NOKPAWEHHT HA8UATbHUX npoepam. [ane 0ocriodxcenus nposedero Ha ochosi Kopnycy Yuniscvkoi Yrpa-
incoroi Aneniticokoi Mosu (KYYAM) — kopnycy anenomosnux ece pizHo2o muny, HAnucanux cmyoeHmamu (pakyiome-
my pomano-eepmancokux moe Hayionanvnoeo ynieepcumemy « Ocmposvbka akademisay. 36adicaioyu Ha JTOKANbHUN Xa-
pakmep KOpnycy, aominicmpayis hpaxyiomemy Modce 6UKOPUCTNOBY8AMU 1020 OaHi 051 KOHMPONIO 3a NPOOAEMHUMU
30HaMU Y HABUATLHOMY NPOYEC, OYIHIO8AMU HABYANbHI NPOSPAMU A THIYTI08amMU 3MIHU 00 NAAHY8AHHA NEGHUX KYPCI8,
6nAUGAMU HA GUOID NIOPYUHUKIE MA HAGUATLHUX MAMePIais.

Knrouosi cnosa: yuniscoxuii kopnyc, KYVAM, ece, naguanvhi npoepamu, nyHKmMyayitiii HA8UUKU.

Cmamows npueooum npumep mozo0, Kak AHAIU3 Y4eHUYeCKO20 KOpNyca mekcmos Modicem Obimp UCHONb306aH NPU
co30anuy U yayyuleHuu yuebnvlx npoepamm. [annoe ucciedosanue owvino nposedeno na ochose Kopnyca Yuenu-
yeckoeo Ykpaurckozo Anenuiickozo Asvika (KYYAA) — kopnyca anenossviumvlx scce pasHo2o mund, HANUCAHHBIX
cmyoenmamu paxyomema pomMano-2epManckux a3vikos Hayuonanvnozo ynusepcumema « OcmposiccKas akaoemusny.
IIpunumas 60 6HUMAA JOKATbHBIL XapaKmep KOPNycd, aOMUHUCMPAyus Paxyivmema MOdICem UCnoab306amy €20
OanHvle O0Ji KOHMPOIs 3a NPOOIeMHbIMU 30HAMU Y4eOHO20 npoyeccd, OYeHKU YUeOHbIX NPOSPaAMM U UHUYUAYUU U3-
MeHeHUll KACAIWUXCA NIAHUPOBAHUS ONPeOeNeHHbIX KYPCO8, UANMb HA 8b100p YUEOHUKO8 U YHeOHbIX MAMepUdios.

Knrouesvie crosa: yuenuuecxuii kopnyc, KVYYAA, acce, yuebuvie npoepammul, RyHKmMyayuoHHble HAGbIKU.

Introduction

Being a young independent state, Ukraine looks for the effective ways of integration into the European community.
English has become an integral part of educational process in every university. Ostroh Academy National University
chose English as a second working language along with the official Ukrainian language. The students use English
during the classes, communicate with foreign professors and guests, write scientific papers, apply for programs
abroad. The research group of lexicographic laboratory LEXILAB initiated creating of a Learner English Corpus to
become a part of ICLE project and to represent samples of the Ukrainian English. While the data is being collected and
organized, the research group of professors and students already make use of the Corpus to inform curriculum design
at the College of Romance and Germanic Languages.

1. Learner Corpora in Language Teaching

1.1 State of Arts

Modern corpus linguistics appears to be a powerful source of language data accumulation. The developments in
this sphere effect both theoretical and applied linguistic studies. Language pedagogy is not an exception. Teachers
and linguists consider a wide range of issues related to direct or indirect using of learner corpora in language teaching
(Leech, 1997; Keck, 2004). Unfortunately, this methodology of foreign language teaching is among the last in the list
of great variety of modern teaching techniques to be used in the process of training of future linguists and philologists
in Ukraine. The reason for that is probably the existence of much more elaborated methods, already developed
teaching packages, provided with authentic audio and video materials and recommendations on how to use them. The
introduction of corpus linguistics resources into the process of learning and teaching turns out to be outside of traditional
understanding of foreign language didactics and presupposes reaching a new qualitative level of training of future
linguist, teacher or translator. In Ukraine the publications that address the aspects of teaching and language corpora
are not numerous, they are mainly theoretical and do not deal with the analysis of a certain learner corpora (Demska-
Kulchytska, O. (2006); Buk, S. (2007); Kunych, L. (2008), Diduk-Stupiak, G. (2010). Some attempts to create learner
corpus and to describe its applications in language teaching though were made in Kyiv National Linguistic University
(Ukrainian Corpus of Learner English, UCLE) and Ostroh Academy National University (Ostroh Academy Corpus of
Learner English (OACLE) (Kolomiyets, V, Kotyk, S. (2012), Pampurak, A. (2012)).

This direction of corpus study most actively develops in the countries that already have some compiled learner
corpus: Belgium (ICLE, FRIDA, LINDSEI, LONGDALE, and VESPA), UK (BAWE, BALC, and CLC), Spain
(BELC), China (BICCEL, CLEC,and ESCCL), Germany (CALE, TCEEE), Japan (CEEAUS), and France (ANGLISH),
Czech Republic (AKCES/CZESL). Among the most significant works that have recently been represented on the topic
of teaching and language corpora are the following: Barker, F. (2010), Collentine, J., & Asencion-Delaney, Y. (2010),
Gilquin Gaétanelle, Granger Sylviane (2010, 2011), Paquot Magali (2010), Gilquin, G. (2011), Granger, S., & Paquot,
M. (2011), Hawkins, J., & Buttery, P. (2010), Huang, C.-R., Cheung, W., Harada, Y., Hong, H., Skoufaki, S., & Chen,
H. (2010), Lozano, C., & Mendikoetxea, A. (2010), Mendikoetxea, A., Murcia, S., & Rollison, P. (2010), Meunier
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Fanny (2010), Racine, L., Detey, S., Biihler, N., Schwab, S., Zay, F., & Kawaguchi, Y. (2010), Thewissen, J., Bestgen,
Y., & Lories, G. (2010).

The above mentioned scientific studies deal with the questions of how the learner corpora are used in both
second language acquisition and in foreign language teaching. The joint interest of both directions of didactics is
the difference in language acquisition of a native and a foreign languages, universal processes in mastering a foreign
language, the role of native language in foreign language learning, language variability, individual peculiarities and
strategies in teaching. Learner’s speech samples, reports, introspections, experiments make up the data to help solve
these problems.

The most extensively learner corpora have been used to provide accurate descriptions of learners language use.
The tradition of language error analysis of the texts produced by learners goes back to 1960-70s. Some not very big
collections of texts, non-electronic, variegated were looked through. Only certain types of mistakes were fixed and
extracted, the rest of the material was not taken into account. Modern learner corpora in contrast have a whole set of
essential advantages: the amount of data is much bigger, electronic form, accurate criterion of data collection, etc.
They provide the possibility not only to fix language errors but to make conclusions as to learners’ speech in general
and look critically at existing teaching methods, syllabuses and teaching materials. Some works prove that corpora
may provide data, which may further alter what is taught (Mindt, D. (1996), Hunston, S. (2002), McEnery, T. and
Xiao, R (2011).

1.2 Learner corpus

As stated by Granger, S (2002: 124), learner corpora are defined as ‘electronic collections of spoken or written
texts produced by foreign or second language learners in a variety of language settings.” A learner corpus provides
data for a deep quantitative and qualitative analysis of language skills of a learner, which leads to working out of new
teaching means and methods and language acquisition facilitation. Such type of a corpus can also be used for the
error analysis to display the main lexical and syntactical mistakes of a foreign language learner. The facts about the
quantity of different language use errors, the types of contexts, in which they were encountered, can be provided only
by a learner corpus.

The website of Learner Corpus Association (http://www.learnercorpusassociation.org/) represents a list of 125
learner corpora around the world. The most famous one is the International Corpus of Learner English (ICLE) — an
English learner corpus, which contains argumentative essays written by higher intermediate to advanced learners of
English from several mother tongue backgrounds. The creation of the ICLE was initiated by The Louvain Centre for
English Corpus Linguistics, which pioneered learner corpus investigations. The computerized database of the Centre
is the result of more than ten years work of a great number of universities from around the world. Now the Corpus
consists of more than 4 million words, pronounced or written by the representatives of more than 20 countries.

2. OACLE for the College Needs

The research group of lexicographic laboratory LEXILAB initiated creating of Ostroh Academy Corpus of Learner
English to become a part of ICLE project and to represent samples of the Ukrainian English. The final amount of
words that will be included in OACLE is 200,000. The process of corpus creation is divided into several phases. The
first step is to collect the essays of the students of the College of Romance and Germanic Languages. Every student
can donate only one 500-1000 word essay. The essays collected were of the same type — argumentative (are written
as a home task and allow using additional materials). At the moment 165 essays are taken from the students, whose
native language is Ukrainian, they are mainly at their third and fourth year of studying at the College. All the samples
were coded according to the system proposed by ICLE project.

The development of such a corpus appeared to be useful not only to participate in the international project but
to inform the administration of the College as to typical mistakes, peculiarities of vocabulary choice, grammatical
organization of the writings of the students.

One of the surveys was conducted to identify problematic punctuation areas in the writings of the College students
and to think over possible treatment of the problem. The main questions to answer were: which punctuation mark
appeared to be the most frequent; what were the most typical punctuation errors and which of them could be considered
as transfer (as the result of the mother tongue influence) or intralingual (influence coming from the target language).

At the first stage of the investigation the corpus was manually tagged. Each punctuation mark was coded according to
the system of codes developed earlier. Three types of elements could be contextualized for each of the punctuation mark:

a) Correct use of the punctuation mark — full stop (P.P), question mark (P?P), exclamation mark (P!P), comma
(P,P), semicolon (P;P), colon (P:P), dash (P-P), parentheses (P()P), suspension points (P...P), and apostrophe (P’P);

b) Incorrect use of punctuation mark: full stop (PL.P), question mark (PI?P), exclamation mark (PI!'P), comma
(PLP), semicolon (PL;P), colon (PI:P), dash (PI-P), parentheses (PI()P), suspension points (PI...P), and apostrophe
(®I'P);

¢) The punctuation mark is missing: full stop (P0.P), question mark (P0?P), exclamation mark (PO!P), comma
(P0,P), semicolon (PO;P), colon (PO:P), dash (PO—P), parentheses (PO()P), suspension points (P0...P), and apostrophe
(PO’P).

According to the concordances run for each of the element it was found out that the exclamation mark, the question
mark and the suspension points were not used at all, the colons were rare, which can be explained by the type of essays
included in the corpus. The most frequent were the full stop and the comma. Taking into account the nature of the
essays (argumentative), it can be concluded that such poor use of the variety of punctuation marks testifies students’
fear of complex sentence constructions.

The typical punctuation mistakes found in the essays were in the use of coma and semicolons. Students chose to
use coma instead of semicolon in composite extended sentences. The most frequent coma mistakes are: parenthetic
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words in sentences; in sentences with and, because, but; defining/non-defining clauses; conditional sentences. Some of
the mistakes are typical for all the essays; some appear in the same essay for several times. Most cases of punctuation
mark misuse can be considered as the result of students’ mother tongue influence.

Having compared college curricula, the programs and the textbooks of the courses of Academic Writing, English
Language and the results of corpora analysis the research group came to conclusion, that punctuation is paid not
enough attention in the process of studying. The students’ knowledge of punctuation rules is superficial; they lack
practice and transfer their punctuation experience from the Ukrainian language.

Changes into curricula as well as refinements to teaching techniques should be incorporated. The research group
proposed to the faculty of the College to check with the curricula and developed a set of exercises and additional
materials that can be used by teachers and students in complex with the textbooks.

3. Conclusions

Corpus linguistics is in direct contribution to language teaching. Textbooks do not usually consider learners
peculiarities coming from their mother tongue, they are designated to heterogeneous audiences and global markets
[13]. Learner corpus can help teachers visualize the results of their work; develop learning materials and exercises
to the direct needs of the students. On-site learner corpora can influence the development of adequate courses and
learning materials, evaluation of the curricular within the frames of a university, college, or school.
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